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Rationale 

 

To provide clarity and consistency the term ‘recorded feedback’ will be used throughout this policy. 
Recorded feedback refers to feedback that can be used by students to improve their work and make 
progress in their learning. 
 
We believe that recorded feedback as part of our intended curriculum helps to raise standards. These 
strategies form the most useful and powerful ongoing diagnostic record of achievement. Recorded 
feedback makes tracking of learning objectives and outcomes for individual learners on a day-to-day 
basis manageable and feeds into the next cycle of planning for teaching. It is also an extremely effective 
medium for ensuring that the students are aware of their own progress and how they can improve. 
Recorded feedback should be regular, but not onerous, practice. We promote a professional approach 
to assessment and feedback – teachers should select the best feedback method available to impact 
positively on student learning and future performance. Clear, manageable expectations are set 
detailing the use of recorded feedback in lessons, the regularity of recorded feedback, the identification 
of mistakes and errors and the use of peer and / or self-assessment. There are many highly effective 
forms of assessment for learning and feedback and teachers will utilise a variety of means to assess 
learning and provide feedback.  

 

Aims 
The Assessment and Feedback policy aims to: 

• ensure continuity for the student as they move through the school; 

• signal areas of achievement/areas for development to adults and students to assess the 
impact of teaching and learning and to inform future planning; 

• raise the achievement and self-esteem of students by providing them with prompt, regular and 
diagnostic feedback about their work; 

• eliminate recorded feedback that does not have the desired impact on student outcomes. 
 
Principles: 
To ensure that the aforementioned aims are met, assessment and recorded feedback in all areas will 
be rooted in the following three principles: 

• Meaningful: recorded feedback varies by age group, subject, and what works best for the 
student and teacher in relation to any particular piece of work. Teachers are encouraged to 
adjust their approach as necessary and trusted to incorporate the outcomes into subsequent 
planning and teaching. 

• Manageable: recorded feedback is proportionate and considers the frequency and complexity 
of written feedback, as well as the cost and time-effectiveness of recorded feedback in relation 
to the overall workload of teachers.  

• Motivating: recorded feedback should help to motivate students to progress. This does not 
mean always writing in-depth comments or being universally positive: sometimes short, 
challenging comments or oral feedback are more effective. If the teacher is doing more work 
than their students are, this can become a disincentive for students to accept challenges and 
take responsibility for improving their work. 
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Assessment 

Target Setting 
Academic performance expectations are currently agreed for all students. Y7, Y8 and Y9 flightpaths 
refer to the current year, targets set in Y10 and 11 refer to GCSE results at the end of Year 11. Within 
the Sixth Form targets for A-Level subjects refer to results at the end of Year 13, whilst targets for 
enrichment courses refer to the end of the academic year. 
 
Y12 - 13: All students complete an ALIS assessment on entry to the Sixth Form. These results, along 
with average GCSE (or equivalent) points scores are used by ALIS to determine expectations (in 
terms of chances graphs) for each student in each of their A-Level subjects. Their final targets are 
reached through discussions between the subject teacher and student using this data. 
 
Y10-11: Fischer Family Trust (FFT) data based on students’ KS2 performance will be used to 
determine the GCSE subject targets. MidYIS assessments and KS3 performance in individual subject 
areas can also used by subject teachers and students, in a small number of cases, to adapt targets.  
 
Y7 - 9: FFT data is used as a starting point for determining KS3 flightpaths. This may vary between 
subjects for the same student. For those students without KS2 data, MidYIS assessments will be 
used to set the flightpaths. At the start of Y8 (and again at the start of Y9) teachers may decide to 
adapt the flightpath targets for specific subjects for individual students. This should only done 
following discussion with the subject lead, faculty lead and SLT link. It is important that flightpaths 
remain aspirational, (and realistic), for all students.  
 
Targets are challenging and ensure that students aim to achieve their potential and close any gaps 
caused by prior or current underachievement. 

 

Summative Assessment 
The school strives to provide a clear structure for summative assessment and to achieve consistency 
between teachers, departments, and Key Stages. Benchmarked assessments are used throughout 
the year including the internal examination result in the summer term. Those students taking mock 
and external examinations provide a further source of data to assist monitoring.  
 
Reporting 
Years 7 - 9: Students are assessed in terms of their understanding and retention of knowledge and 
skills relating to the curriculum (as outlined in the curriculum documents for each subject). 
  
Beginning - has demonstrated a limited understanding and retention of knowledge and skills within 
the subject. 
Securing - has demonstrated some good understanding and retention of knowledge and skills within 
the subject. 
Achieving - has a good understanding and retention of knowledge and skills within the subject. 
Advancing - has a very good understanding and retention of knowledge and skills within the subject 
and be able to demonstrate this is in a number of different contexts. 
Excelling - has an excellent understanding and retention of knowledge and skills within the subject 
and will be able to demonstrate this in wide range of contexts. 
 
 
Students are assessed at the level they are currently working at – i.e. the level of knowledge, 
understanding and skills that have been demonstrated in the work covered since the start of the 
academic year. 
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Year 10 & 11: GCSE grades are used, and reflect the grade which a student is expected to achieve if 
current progression is maintained; GCSEs are reported 9-1.  The HPQ is reported slightly differently 
and uses grades A*-C 

 
Year 12 & 13: Grades A* - E are used, and reflect the grade which a student is expected to achieve if 
they continue in the way they are currently progressing. For some enrichment subjects (Arts Award 
and the Sports Leader qualification) a pass/fail is used instead of a grade for expected performance. 
 
Reports include both information about progress and grades for: 
 

Attitude to learning – assessing the extent to which a student is well-behaved, well-
organised, well-equipped, approaches learning with a positive mindset, and 
contributes to the lessons where appropriate.   
Classwork – assessing the extent to which a student completes classwork to the 
best of their ability and meets the expectations and requirements of the teacher.  
Homework – assessing the extent to which a student completes homework to the 
best of their ability and meets the expectations, deadlines, and requirements of the 
teacher.  

 
Academic prizes are awarded (using public exam results) in Years 11 and 13 (and summer internal 
exams for Year 12).  
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Assessment and feedback  
Alongside regular and effective recorded feedback (see below) important strategies are used in 
continual assessment, helping students to learn effectively and make excellent progress. These 
include: 

• Regular small Assessment for Learning (AfL) tasks within lessons allowing the teacher and 
students to measure the progress students are making against learning objectives, this includes 
retrieval practice that is often incorporated into the entry activities for a lesson.  
 

• Effective lesson plenary sessions that enable the teacher and students to evaluate their levels of 
understanding within a lesson, as well as checking whole class understanding during the lesson 
through activities such as ‘hinge point’ questions. 

 
Formative Feedback 
In order for the feedback to be formative, the feedback must be used and acted on by the students. 
Students should expect to receive recorded feedback on their progress regularly; this should be 
carried out and provided in a range of ways, e.g., oral, written, self, peer, teacher and provided in a 
timely manner. The expectations on what a ‘timely manner’ means for each subject area will be 
articulated and monitored by the subject lead. 
 
Recorded feedback 
Recorded feedback should serve a sole purpose - to advance student progress and outcomes. The 
frequency of recorded feedback will depend on a range of variables such as the lesson allocation to 
each subject across a fortnight and the nature of the learning taking place. The expectation of the 
frequency of recorded feedback for each subject and key stage can be found in department policies. 
 
In some cases subject leaders, and at other times, teachers will decide for their classes the tasks they 
will mark to check students’ secure understanding of the intended learning. This makes recorded 
feedback both purposeful and manageable. We remove unnecessary recorded feedback and 
encourage all forms of recorded feedback to be closest to the point of action, preferably during the 
lesson. It is important that assessment is effectively linked to planned schemes of work and sequences 
of lessons so that students are assessed on what we want them to know and understand and how 
secure their learning is over time. 
 
Recorded feedback should: 

• be selective, deciding which pieces of work to give particular attention and which aspects of the 
work to focus on - quality rather than quantity; 

• respond to the individual needs of the student; 

• be accessible to students and focus on the task not the student; 

• confirm that the student is making progress and suggest areas for improvement; suggestions for 
improvement should act as scaffolding and should help the student to close the gap between 
what/how they have achieved and what/how they could have achieved; 

• help adjust the next learning activity with other information to adjust future teaching plans; 

• encourage students to be part of the process, e.g., allowing students to comment on their own 
work before handing it in; 

• be seen by students as a positive approach to improving their learning; 

• take into account whole school expectations, e.g., feedback on spellings and English usage; 

• help parents understand strengths and areas for improvement in their child’s work. 
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In the lesson 
Use of immediate feedback strategies should be common practice. Sometimes this will take the form 
of recorded feedback however this is not always the case. The use of immediate feedback strategies 
will be evident in students’ books due to improved work, student conversations about their lessons 
and observation of teaching over time. Strategies include: 

 

• Verbal Feedback – Meaningful feedback delivered closest to the point of action is most 
effective, and as such verbal feedback delivered in lessons is more effective than comments 
provided at a later date. Verbal feedback needs to be common practice in lessons. There is no 
requirement to record when verbal feedback is given unless this will support the student in 
their future learning.  

 

• Live Marking – this is a quick, immediate feedback methodology where teachers give verbal 
feedback and mark aspects of the work students are completing in lessons.   

 

• Modelling and Exemplars – focus the ‘how to get there’ of the end product showing students 
the process and construction. Students require frequent modelling and examples to 
understand what is expected in the process and construction of their work.  

 

• Peer and self-assessment are effective assessment for learning tools and should be used with 
regularity throughout each half term as appropriate. Opportunities need to be regularly offered 
to enable students to look at and learn from each other’s work and the work of older students 
and experts. 

 

• Electronic work can also be assessed leading to student progress. This can take place through 
a variety of electronic platforms such as MS Teams, where improvement points can be added 
to work submitted, which leads to progress in subsequent work. Diagnostic online assessment 
can also be used to give marks and solutions – for example the Dr Frost online platform marks 
students’ Maths work, but doesn’t provide feedback. 
 

Using professional judgement as to when to provide recorded feedback   
A range of effective feedback methodologies should be employed and there is no expectation that 
every piece of work will receive recorded feedback. There is no expectation that one style of 
feedback fits all purposes or all children – it does not.  

 

• Teachers are encouraged to be selective, only providing recorded feedback in a way that will 
have a meaningful impact. Each department/faculty will have its own approach relevant to the 
subject however, there will be consistency within each subject area including identifying 
agreed tasks in schemes of work. 

 

• There is no requirement to tick every page of a student’s book as some work in a student’s 
book may not require acknowledgement. Recorded feedback should be purposeful and 
selective. 

 
Responsibilities: 

• The frequency of recorded feedback will depend on a range of variables such 
as the lesson allocation to each subject across a fortnight and the nature of 
the learning taking place. Expectations in each area should be made clear by 
the Subject Leader ensuring that decisions and the rationale for these 
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decisions are grounded in the three principles of meaningful, manageable and 
motivating. This will be quality assured through the SLT link system. 

• Subject leaders are responsible for assuring the quality of assessment and 
feedback in each area. A review of assessment and feedback should be 
planned as part of every subject’s routine quality assurance carried out by 
subject.  

• Faculty leaders will ensure that an assessment and feedback policy is in place 
for each department or for the faculty as a whole, and will monitor, evaluate 
and review standards across the faculty. 

• The Senior Leadership Team (SLT) will have the overall responsibility for 
assuring the quality of assessment and feedback across the school and will 
support faculty leaders through their line management role. 

 
 

 
 
 


