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Policy Rationale:   

   

At Huttoft Primary and Nursery School we understand that the effective use of 

feedback techniques can have a powerful influence on pupils’ learning and 

progression. Most importantly:    

   

‘The main role of feedback it to improve the learner, not the work. The idea is 
that, after feedback, the student will be able to do better at some point in the 

future on tasks they have not yet attempted,’ Dylan Wiliam.   
   

With this in mind, any feedback given should be done with the sole purpose of:    

   

• improving knowledge, skills and/or understanding    

• motivating, encouraging and/or raising self-esteem   

   

All forms of marking and feedback are crucial to the success of children. It is to close 

the gap between what they know and what they do not know or to fill the gap between 

where they are and where they are going. Marking and feedback in the moment is a 

vital form of communication between child and teacher/teaching assistant. It enables 

children to become reflective learners and helps them to close the gap between what 

they can currently do and what we would like them to be able to do.    

   

‘Feedback plays a central role on securing student’s learning, supporting 
them how to deepen their knowledge and understanding or improve their  

performance’. (Teaching Walkthru’s Tom Sherington and Oliver Caviglioli)   

   

It is part of the Assessment process in that it gives both the teacher and pupil an 

opportunity to identify strengths and weaknesses.    

   

The Department for Education’s research into teacher workload has highlighted written 

marking as a key contributing factor to workload. As such we have investigated 

alternatives to written marking which can provide effective feedback in line with the 

EEF’s recommendations, and those of the DfE’s expert group which emphasises that 

marking should be: Meaningful, Manageable and Motivating.   

   

Advice provided by the NCETM (National Centre for Excellence in Teaching 

Mathematics) is that the most important activity for teachers is the teaching itself, 

supported by the design and preparation of lessons.   

   

 Providing feedback   

   

Feedback is part of a cycle that should lead to pupil progress. Once teachers have 

provided initial instruction and assessed pupils through questioning and marking and 

looking at books, then it is time to provide the necessary feedback that will lead to 

pupils AND/ OR teachers adjusting their practice, leading to improvement.   
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Live Feedback   

   

Live feedback marking is responsive in-lesson marking which is quick circulating and 

helping children. This is not about a new teaching point but embedding and deepening 

the learning they already have. In all lessons, pupils should have the opportunity to 

respond to live feedback given by the staff. They will be expected to make immediate 

improvements to their work. This provides the opportunity for pupils to move on as 

soon as they are ready with the pupil recording this in their work. Live feedback can 

be provided to the whole class by stopping the lesson and feeding back to all pupils, 

to a group of pupils or to individuals as necessary. The frequency and type of feedback 

to different groups should be determined by the teacher.   

   

Specific Subjects   

   

Mathematics    

   

Feedback in mathematics is most useful when it is immediate, verbal and related to 

the process that a child is using.   

   

Immediate –   

Teachers use formative methods and questioning to gather data on children’s learning 

while they are working independently or with peers, in books, or orally.    

   

Through this process feedback is continuous and ever present. Feedback is specific 

to next steps and provides clear pathways to success. It is an actionable learning 

dialogue and can take the form of:   

• Precise and quick individual feedback  

• Mini- plenaries   

• Focus group feedback:   

Teachers create an effective climate for learning where children feel safe to make 

mistakes and therefore develop a growth mind set about receiving and acting on 

feedback.   
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Plenaries   

Teachers will provide children with focussed feedback, (individually, in a small group 

or whole class) on where their misconceptions are, making it clear what is wrong and 

what to do to put it right.   

Self and Peer Marking   

The children will be given, where appropriate, the answers to check their calculations 

themselves or the calculations of their peers. Children should be encouraged to self-

correct calculations when errors have been identified. Where an answer is incorrect, 

children must be given time to find the mistakes in their calculation and correct this 

themselves. Children will tick their learning using a crayon.   

Initially, teachers will need to plan in time to train pupils in this method of live marking 

and factor in lesson time for pupils to respond.   

Pupils use GREEN pens to correct their own learning.   

Teachers will gather live data on children’s errors and misconceptions and address 

these in plenaries and use the beginning of the next lesson to recap learning where 

appropriate. Self/peer assessed work will be acknowledge marked by the teacher 

either within the lesson or after.   

Feed forward   

After the lesson teachers acknowledge mark and sort pupils’ work and put into three 

piles:   

• Children who didn’t grasp the objective or underperformed.   

• Those who showed solid understanding.   

• Those who did particularly well or exceeded the objective.   

Teachers tick each piece of learning to show it has been checked, they are free to add 

a brief comment on the learning of pupils they fed-back to but not on every piece, or 

every day, as this is not necessary so long as feedback has been given in class or at 

the beginning of the next lesson.  Teacher marking should be made in PURPLE pen. 

Where individual children have done particularly well or poorly, the teacher will make 

a note and use this as a teaching point either whole class or individually. They look for 

both common and individual misconceptions and errors in basic skills to inform 

teaching. These misconceptions must be addressed as feedback at the beginning of 

the next lesson.   

   

English and Foundation Subjects   

When marking learning in English and Foundation Subjects, staff are expected to mark 

in detail one paragraph or several questions of the children’s learning either in class 

with the child or as a small group or after the lesson, and then check the remainder. 

Immediate feedback is also given verbally in the lesson individually or in small groups.    

In a writing lesson, the teacher might share a section of text with poor punctuation 

(usually anonymously) by displaying a section via a visualiser on to the whiteboard or 
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copying the passage onto the board and reteach the class the various punctuation 

rules. They might also then point out some spelling errors that several children are 

making and remind children of the correct spelling and how to remember it. Children 

will then have a short period of time to proofread their work, checking for similar errors 

and putting them right.    

Within the editing section of the lesson, for example, the teacher might show a different 

couple of pieces of work using a visualiser, where children have described a character 

very well, pointing out what it is that has made the description so vivid. The teacher 

might then share a less good example which might be from an anonymous or fictional 

piece. The children would then suggest together how this might be improved. Then, in 

their pairs, they read together each other’s work, and suggest improvements, 

alterations and refinements which the author of the piece then adds in green pen.   

Feed Forward     

In KS1, and LKS1 common exception or subject specific misspelt words will be 

underlined, and the correct spelling will be written above the word or in the margin. 

Between 2/3 spellings should be identified by the teacher and/or additional adult to be 

written at the bottom of the children’s work for the child to rewrite.   

 In UKS2, misspelt words will be underlined, and ‘spa’ written in the margin. Children 

will be expected to find the correct spelling of the misspelt words themselves. This may 

be done in the lesson or children will be provided time to do it before the start of the 

next lesson.   

 In EYFS and KS1 and where children have an identified special educational need, all 

staff to mark spellings in accordance to children’s phonemic stage.   

Where there are inaccuracies in grammar e.g., was/were confusion, the mistake will 

be identified by being underlined twice with ’G’ written in the margin and corrected in 

line with spellings.    

Where punctuation is missing, a circle will be used to indicate that something is 

missing, and the children will be asked to check their work to identify the missing 

punctuation for their whole piece of work, Where teachers would like a child to improve 

a sentences or short paragraph in order to move learning forward, a sentence may be 

underlined or a { will be added in the margin next to the section of work to be improved, 

the children will then be given verbal instructions about what they need to edit and/or 

improve.    

Codes in margin   

   

Meaning   

Sp (with word underlined) (2/3 

examples)   

Try this spelling again,  
KS1 LKS2 copy three 
times.    

UKS2 find correction and copy   

P in margin ‘o’ around error   Missing punctuation   

   

//   Begin a new paragraph   
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T   Mistake in tense   

G (with word underlined twice)   Incorrect grammar    

{   Paragraph or section of learning to be 

improved   

   

A copy of these codes should be shared with the children.   

   

Books should be placed into three piles –   

• Children who didn’t grasp the objective or underperformed.   

• Those who showed solid understanding.   

• Those who did particularly well or exceeded the objective.   

Where individual children have done particularly well or poorly, the teacher will make 

a note and use this as a teaching point at the beginning of the next lesson. Look for 

both common and individual misconceptions and errors in basic skills to inform 

teaching and learning. This might include things to do with the technical accuracy of 

the writing, spelling errors, punctuation omissions, and other transcription mishaps, as 

well as any content improvements. Presentation is also evaluated. Feedback and 

challenge, both positive and improving, can then be targeted at individuals, small 

groups or whole class.   

   

Role of Other Adults Supporting Marking and Feedback   

All staff in the classroom are expected to mark in the moment, this will support children 

in receiving immediate feedback which they can respond to. Any concerns should be 

discussed after the lesson.   

 Verbal feedback and dialogue should be embedded within every session. It should be 

specific to the Key Learning Points and should identify both positives and next steps 

so that the child has a clear understanding of how to move their learning forward.    

Every pupil should receive verbal feedback on a regular basis. Children should be 

encouraged review their own or another child's work, and the teacher will support this 

process. This will ensure children are encouraged to assess their work and self-reflect 

at each step of the learning process.   

All staff within the classroom will effectively intervene in the moment and give 

feedback, verbally and in the moment remodelling of misconceptions, consolidating 

learning or moving the learning forward. This should be quick and remain positive 

encouraging a Growth Mind-set, resilience, striving for accuracy and children’s 

learning efforts. All staff will effectively intervene with groups across the class giving 

immediate feedback on the children’s work. Marking in the moment in the forms of 

ticks to indicate correct answers across the school curriculum and areas for 

improvement, or identified mistakes, should be pointed out to the children within the 

lesson to enable children to take greater ownership to correct through self-regulation.   


